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Editor’s Introduction
Although many online intercultural exchanges (OIE) have been
conducted based on the groundbreaking Cultura model as
described by Furstenberg, Levet, English, and Maillet (2001), most
to date have been between and among European languages.1 This
volume presents a collection of chapters with a focus on exchanges
began as a Summer Workshop sponsored by the National Foreign
Language Resource Center (NFLRC) at the University of Hawai‘i
2

workshop were carried out and reported on at two conferences at
the University of Hawai‘i in 2009: Cultura: Web-Based Intercultural
Exchanges3 and Language Learning in Computer Mediated
Communities. 4
exchanges are similar to those reported for European languages
(Belz, 2003; Liaw & Bunn-Le Master, 2010; Müller-Hartmann, 2000;
O’Dowd, 2003, 2007b; O’Dowd & Ritter, 2006; and Thorne, 2003,
to name but a very few). 5
in the Chinese and Japanese exchanges (Chapters 5 and 7) might
these two East Asian languages, suggesting that adaptations of the
original model might be necessary. This volume adds to the body
Erben, 2007; Wang, Berger, & Szilas, 2012; Wang-Szilas, Berger, &
Zhang, 2013).
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See also related publications at http://cultura.mit.edu/home/articles/
listed at

Situating Cultura in the broader study of telecollaboration
Telecollaboration is an online educational activity, often used synonymously with the
term online intercultural exchange (OIE). O’Dowd (2011) provides explanations of
these terms:
education have involved the use of (text-based) online communication tools
to bring together classes of language learners in different countries to learn
the others’ language and culture. Also referred to as telecollaboration (Belz,
2003; O’Dowd & Ritter, 2006) [and] Internet-mediated Intercultural Foreign
Language Education (Belz & Thorne, 2006)…, online intercultural exchange has
the blended intercultural model. (p. 369)
This type of learning is becoming increasingly popular in foreign/second language
education and is particularly widespread in higher education (see Dooly &
O’Dowd, 2012; Guth & Helm, 2010; Warschauer, 1996). Almost 20 years ago,
Warschauer compiled the proceedings of a Symposium on Local and Global
Electronic Networking in Foreign Language Learning and Research, which was
held at the University of Hawai‘i, was sponsored by the NFLRC, and brought
together educators concerned with these issues from university and K–12
used e-mail and other Web 1.0 capabilities, with the goal of facilitating learning
environments “based on authentic communication, collaborative learning, and
in a series Telecollaboration in Education, focusing on the pedagogical processes
and outcomes of engaging learners in different geographical locations in virtual
collaboration together. Their volume updated the use of earlier Web 1.0 tools such
as e-mail, synchronous chat, and threaded discussion, discussing the educational
shift to Web 2.0 tools, such as wikis, blogs, social networking, and 3D virtual worlds.
The second volume in the series, edited by Dooly and O’Dowd, synthesized the
many methods and theoretical approaches that have been and are being used to
intercultural exchange (OIE).
The 1st International Conference on Telecollaboration in University Foreign
Language Education at the University of León in February, 2014, provided a broad
overview of telecollaboration and how intercultural telecollaboration can contribute
not only to second/foreign language learning and intercultural awareness, but also
to general educational goals, internationalization of education, and electronic/digital
literacies in higher education. 6 Of the 75 presentations at the conference, including
three plenaries, one-third of them dealt with telecollaboration that was focused on
goals and issues larger than language and culture learning, while two-thirds were
and culture.
Among the presentations that focused on or targeted language and culture learning,
the enduring impact of Cultura was fully evident. One of the plenary speakers touted
6
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the Cultura model as one of a select few that have impressive longevity and reach
in terms of successful models of telecollaboration.

Strengths and limitations of Cultura-based exchanges
Cultura
are inextricably connected and on a view of culture as a dynamic, ever evolving
process of expressing both individual and collective identities, worldviews, ethics,
morals, and values. As such, culture cannot be “taught” in the traditional sense of
teachers imparting knowledge to students, but must be experienced by the learners
as they co-construct cultural knowledge with others and develop what Byram (1997)
attitudes (of curiosity and openness), knowledge (of social groups and their products
and practices), skills of interpreting and relating, skills of discovery and interaction,
and critical cultural awareness. This view is evident to varying degrees in all of the
chapters of this volume and in most of the Cultura-based presentations at the 2014
Telecollaboration Conference.
The 2014 conference presentations not only reinforced previous studies and reports
limitations of Cultura-based exchanges. Cultura-style online exchanges provide a
student-centered collaborative approach to integrating online technologies into the
classroom and actively engaging students in virtual intercultural communication
with geographically distant peers. However, there are to be sure shortcomings of
bilingual exchanges and limitations of telecollaboration between language learners.
O’Dowd and Ritter (2006) reviewed the literature on telecollaborative exchanges up
to that date and discovered many examples of “failed communication,” when online
intercultural exchanges did not result in successful communication or negotiation of
meaning between the learners. They developed an inventory of factors that could
lead to cases of so-called failed communication, divided into four levels: individual,
classroom, socioinstitutional, and interaction. They also emphasized that points
of tensions in intercultural exchanges should not categorically be avoided, but
rather that such differences should be used as rich points to explain and discuss
cultural contexts and practices that learners could analyze and make conscious
efforts to understand. Lamy and Goodfellow (2010) summarized the various
kinds of success in telecollaboration for language learning, as well as the many

development of communication skills, critical cultural awareness raising, and
failure can be ascribed to a wide variety of factors, for example, negative transfer,
differences in negotiation or interactional “styles,” professional misalignments,
O’Dowd (2011) discussed several additional criticisms of traditional approaches to
telecollaboration, some of which were also found in the metasynthesis of Cultura-

have institutional support or have different curricular goals and requirements than
their partners. Secondly, short-term exchanges can actually have more negative
than positive consequences on learners’ intercultural awareness, as noted in a
number of studies (e.g., Belz, 2003; Chun & Wade, 2004; Kramsch & Thorne,
2002; O’Dowd & Ritter, 2006; Ware & Kramsch, 2005). Thirdly, as Goodfellow and
Lamy (2009) suggest, earlier proposals of a so-called “clash of genres” (Kramsch
& Thorne) that result in dysfunctional intercultural exchanges may be questionable,
as it is over-simplistic to compare one monolithic cultural communicative style
(say, of the French) with another monolithic cultural style (say, of Americans). And
represent a limited level of “authenticity” in the sense that interactions are restricted
to learners in classrooms and may not represent authentic communication beyond
the classroom. They “found students often mired in a learner identity that is hard to
but that participation in public Internet discussion forums offered opportunities for
learners to develop an identity with a real audience.

Organization and individual chapters
Cultura model
with a retrospective chapter by two of the creators of Cultura and a chapter
presenting a meta-synthesis of Culturasurvey of instructors who have implemented their own intercultural exchanges. The
second part includes two research studies on the acquisition of ICC during Culturain Taiwan and France, and the second between an EFL class in Germany and a
German sociolinguistics class in the US. Although the latter does not involve either
that can be conducted to assess the affordances, learning gains, and limitations
of Cultura-type OIEs. The third part contains three chapters providing detailed
languages, and how they were successful in realizing most of the goals that they
had hoped the Cultura model would achieve.
insights into “Cultura: From Then to Now,” including the key features and essential
of the model, and why it has been such a compelling and enduring prototype for
OIEs. A wealth of captivating examples from the many exchanges that they have
conducted over the years illustrates the discovery process that students go through
in expanding and deepening their understanding of their own and the other culture.
They also discuss the role of the teacher, which is primarily to provide opportunities
and to scaffold these explorations and analyses. They suggest ways in which
intercultural understanding can be evaluated and how linguistic goals can be
integrated into the exchanges. Finally, they discuss some of the new technologies
that have been used in recent years, such as video conferencing, blogs, and
wikis, emphasizing that such tools are not, per se, enough to make meaningful
communication happen. The Cultura model is adaptable and has been adapted in

a myriad ways, always keeping in mind the goals of intercultural learning and how
technologies can best serve these goals.
In Chapter 2, “A Meta-Synthesis of Cultura
Cultura-inspired
goals of these instructors that led them to adopt the Cultura model, how they built
able to achieve these goals. Survey respondents were asked about the learning
outcomes that they desired for their students and how they were able to assess
the outcomes. The chapter discusses the varied implementation processes and
by no means guarantees successful intercultural exchange. Meticulous planning
following students’ suggestions and allowing their input are among the most
important aspects to focus on.
Communicative Competence (ICC). Chapter 3 by Meei-Ling Liaw and Kathryn
English, “A Tale of Two Cultures,” uses the Lacanian concept of extimacy and
Bakhtin’s concept of extopia to analyze a variety of task-based written work by
Foreign Language. Quantitative analyses of linguistic features reveal that French
participants used lower percentages of “social process” words in their online forum
more. This means that the Taiwanese wrote more about their family, friends,
and other people than their French counterparts, suggesting a higher degree
of interpersonal connectedness. Qualitative analyses within the framework of
Lacan’s extimacy explored students’ perceptions of “self” and “other,” in contrast to
Bakhtin’s exotopia, which involves more collective, culture-bound perceptions. As
interpersonal relationships with each other, and the levels of extimacy and exotopia
deepened for both groups of students. Two of the Taiwanese students were able to
extend their intercultural communication from the “lab” setting to the “real world” and

In Chapter 4 by Dorothy Chun, “Developing Intercultural Communicative
Competence Through Online Exchanges7,” Byram’s (1997) concept of ICC and
Kramsch’s models of discourse analysis (Kramsch & Thorne, 2002; Ware &
Kramsch, 2005) form the basis of the analysis of data obtained from an intercultural
exchange between university students learning German in the US and students
studying English at a German university. The data reveal how culture is embedded
in language and how the learners employed different discourse styles in their online
postings, demonstrating their pragmatic ability to perform various types of speech
acts, such as expressing curiosity or interest, negotiating meaning, seeking to
7
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The students in the two groups interacted according to their own pragmatic norms,
with the Americans asking more questions than the students in Germany, but
not always possessing the pragmatic ability to realize that it is not only through
questions that one can signal interest or curiosity. Both sides did demonstrate
ICC in their synchronous chat session, employing an appropriate combination of
knowledge, skills, and attitudes to interact with their interlocutors from a different
culture. This type of analysis can serve as a model for future research on OIEs with

Chinese and American business students through a series of online interactive
tasks based on the Cultura model. The web-based interactions helped to minimize
cultural barriers and bridge the cultural gap, deepening mutual understanding
between the two groups and also enhancing their interpretative and expressive
abilities. The participants of both groups compared and discussed paired authentic
cultural artifacts, worked through any points of differences in their understanding,
and thus gained insights into cultural differences. For example, in comparing the
results of their word associations, they came to realize that the “same” word in
different cultures may represent a completely different concept with accompanying
were able not only to notice key differences but also to hypothesize about these
encountered was that postings made in L1 by both sides contained authentic
language about relatively complex ideas and consequently demanded a high level
somewhat negative impact on the exchange.
Café and the Fil-Ams’ Quest for Identity.” Three exchanges among Filipino language
of California, Los Angeles. Unlike most Cultura exchanges between students in
different countries, the Filipino Heritage Café was adapted to two campuses that
have large enrollments of Filipino Americans. Most were heritage learners who grew
up in Filipino households and practiced Filipino customs and traditions. They had
no formal training in the grammar, reading, or writing. The goals of the exchange
were to improve linguistic and cultural competence, provide a virtual community
of learners to examine Filipino identity, and allow the students to compare their
experiences with Filipino culture with others in a different geographical location.
Students felt that the exchange allowed them to dive deeper into the roots of the
language as well as the culture that they are all a part of, in addition to improving
their writing and grammar. Similarly, instructors noted increased participation from
students in terms of quantity and quality in language production and writing. In
addition, the built-in analytical tasks allowed students to compare and contrast the
varying points of view expressed, forcing them to think critically and to see the world
from the eyes of another, conceivably promoting mutual understanding.

Design, Implementation, and Evaluation.” Most Cultura
conducted at the university level, so this exchange provides insights into how the
Cultura
were to provide opportunities for students to learn authentic language use from their
peer counterparts and to learn about the diverse cultural perspectives of the value
for Intercultural Citizenship Education were closely aligned with the Cultura-based
tasks that the students undertook. Although there were a number of unanticipated
each other’s developing second language, and their interest in learning the other’s
language was piqued. A striking result was that, compared to the text-based tasks,
the audio-visual materials seemed to appeal more to the high school students, and
they were able to identify behavioral characteristics of the other students, while also

Commonalities among the projects

differed in their initial goals, with some placing a greater emphasis on linguistic
improvement and others on intercultural communicative competence (ICC). The
Cultura-based
asynchronous and synchronous forms of computer-mediated communication, while
others used primarily asynchronous postings to word association questionnaires
and online discussion forums.

role in the success of the exchanges, both to ensure the active and enthusiastic
participation of the students and to give the learners themselves the responsibility
of being experts in their culture. This in turn assures that participants on both sides
are given a kaleidoscopic and multi-layered view of the target culture. In addition,
the role of the teacher changes. Although direct participation of the teachers may be
reduced, they must be vigilant “behind the scenes” in planning tasks and following
up in the classroom. One of the commonly stated pedagogical requirements is that
instructors must create clear guidelines for the students in terms of what is required
or expected in the students’ postings. Many instructors express the advisability of
seeking and heeding student input, so as to ensure the relevance of the exchange.
for adequate technical support. Both teachers and students must be given the
technical training needed to navigate the websites and to appropriately use the
technologies employed for the online tasks (see O’Dowd, 2007a, 2013).
The affordances of the Internet allow native speakers to play the role of expert
cultural informant and participants often succeed not only in learning about the
target culture, but in seeing their own culture through the eyes of others. Learners

on both sides are exposed to authentic materials and language that have been
created by their counterparts, making it more relevant than anonymously created
cultural artifacts.
infrastructure challenges (e.g., coordinating academic calendars, different time
the exchange was integrated into the respective curricula or syllabi affected the
motivation of the participants. Except for the Cultura exchanges at MIT, all of the
Cultura-based activities into their normal curriculum,
Cultura
activities to achieve all of the intended goals, particularly in-class time for follow-up
of the online postings and discussion that were often done outside of class.

CulturaJapanese-English exchange took place between two high schools, whereas most
exchanges that are reported in the literature deal with university level participants.
And the Filipino exchange between classes at the University of Hawai‘i and UCLA
involved heritage learners in the United States and not native Filipino speakers.
Common to the Chinese and Japanese exchanges was the challenge of mixed
U.S. classes and their overseas counterparts. Since Chinese and Japanese are
time. In the cases of the two exchanges reported in this volume, the students in
at UH to suggest that exclusive use of L1 (which is a hallmark of the “traditional”
Cultura) may not always be optimal. They found that their U.S. students learning
Chinese were not able to take part in Chinese language-related activities with a
uniform level of competence (e.g., some were not able to have in-depth discussions
with their peers). Similarly, the Japanese instructors found that their beginning and
prose and were not able to speak or write in L2 about cultural comparisons. One
positive note, however, was that the high school students studying Japanese
were able to watch video clips posted by the instructor in Japan and were able to
identify cultural similarities and differences much more easily than in text-based
from online exchanges that use multimedia materials (in addition to text-based
by many survey respondents in the meta-synthesis chapter, the problem seems to
a greater degree of language scaffolding and support is warranted.

Despite the additional challenges for the exchanges involving Asian languages, the
overall consensus of the chapters in this volume is that designing appropriate tasks
and materials for targeted sets of learners, as well as garnering the same level of
commitment from partner classes, help ensure the success of Cultura-inspired
intercultural exchanges. Ample time must be built into the syllabi and curricula for
learners to explore and discover the nuances and intricacies of their own and other
cultures, resulting in rewarding and memorable experiences, whether they be virtual
or face-to-face.
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